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This chapter uses the experience of two undergraduate students conducting research in their university 
archives to consider the “hidden curriculum” entailed in archival research at some institutions. When 
diverse identities and experiences are not represented in our archives, we run the risk of communicat-
ing a lack of value for those identities, producing a feeling of marginalization and exclusion for some 
students and foreclosing an opportunity to build solidarity across difference for others. In light of the 
limited holdings at many university archives and the increased prevalence of archival research in the 
undergraduate classroom, the authors draw on research from writing studies, anthropology, archival 
research, and public memory to produce recommendations for students, faculty, and institutions working 
to compose inclusive archives and research experiences.
INTRODUCTION
Archives have the power to privilege and to marginalize. They can be a tool of hegemony; they can 
be a tool of resistance. They both reflect and constitute power relations … They are the basis for and 
validation of the stories we tell ourselves, the story-telling narratives that give cohesion and meaning 
to individuals, groups, and societies. -Schwartz and Cook, 2002
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The documents, artifacts and memorials that record and preserve the work of our universities are rich 
historical and pedagogical resources increasingly valued as a means to teach students about history and 
memory as well as research, writing, rhetoric, and representation. They provide opportunities to forge a 
sense of community and shared identity as members of the university. They also perpetuate legacies of 
colonization, marginalization, and exclusion.
This chapter addresses the experiences of marginalization and exclusion that institutional archives at 
many of our universities may perpetuate among undergraduate researchers because of the lack of diver-
sity those archives often represent, particularly in relation to Native communities.. It is important that 
undergraduate students and other communities to whom our universities are responsible see their own 
lives and experiences reflected in the university’s archives and other sites of memory and preservation 
across campus in order to break the cycle of oppression in which the U.S. university has participated and 
invite students into a posture of solidarity with marginalized groups. Increasing our archival holdings 
is one avenue for pursuing this goal, but the issue leads to other questions of diverse representation and 
engagement on our campuses as well. The objective of this chapter is to illustrate the “hidden curricu-
lum” of marginalization and exclusion in university archives and to recommend policies and practices 
to improve archival teaching, learning, and historical engagement on our campuses.
BACKGROUND
It is well known that U.S. education systems have marginalized Native people in a number of ways, both 
historically and presently. Most infamous are the Native American boarding schools established in the 
1870s, which forcibly removed Native children from their homes and communities in order to encultur-
ate them in Western ways. But the marginalization of Native Americans in education has persisted into 
the present as well. Native Americans continue to be underrepresented in institutions of higher educa-
tion, representing only 1.1 percent of the total college and university enrollment in 2006. While Native 
American enrollment in colleges and universities has doubled since the 1970s, still only twenty-six 
percent of American Indian/Alaskan Native 18- to 24-year olds were enrolled in colleges or universities 
in 2006 (NCES, 2008). And Native and indigenous voices and stories continue to be devalued in various 
ways within schools as well.
For example, the marginalization of Native experiences continues in the curricula of U.S. schools. 
James Loewen (2008) described some of the issues in his book Lies My Teacher Told Me: Everything 
Your American History Textbook Got Wrong, particularly emphasizing the shortcomings in ways high 
schools teach their students about American history. Loewen (2008) noted that the nature of history 
textbooks keeps students in states of ignorance because they enforce the concept that history is simply 
facts to be learned. Therefore, students fail to realize that history is only written by the winners. Addi-
tionally, Loewen (2008) pointed out how “textbooks employ a godlike tone, so it never occurs to most 
students to question them” (p. 9). Because students learn about the past in this way, they assume that the 
debate has been settled and all that is left is the facts. A combination of these factors leads to the general 
ignorance regarding Native American history that the typical American holds. With the odds already 
placed against them, Native Americans are only further marginalized in higher education because they 
are trying to work against previous misconceptions.
At first blush, university archives may seem like an unlikely place to redress these issues and to 
consider diversity, equity and inclusion for undergraduates. For one, archives are often thought of as 
3
Inclusivity in the Archives
 
privileged institutional repositories, closed to all but the most advanced researchers or historians. But 
more and more, faculty across departments are bringing students into the archives to engage in authentic, 
project-based inquiry projects revolving around the history of their institutions and engaging complex 
writing and research (Enoch & VanHaitsma, 2015; Hayden, 2015; VanHaitsma, 2015). As archival re-
searcher Wendy Hayden (2015) argued, the methods and practices of archival research—“the ways of 
reading, inquiry, lack of closure and easy resolutions of questions, relationship between student writers 
and their research”—have the potential to “reconfigure how we think about a pedagogy for undergradu-
ate research,” even in first year writing courses (p. 420). As more undergraduate students engage in a 
range of archival research projects in their courses, it is increasingly important to consider how archival 
acquisition policies shape students’ experiences of marginalization or inclusion—particularly when 
those students are first generation college students or others who may not as readily see their identities 
and experiences recognized and valued by the institution.
Joining the likes of historians and librarians, scholars in the history of rhetoric and composition 
have long been interested in the politics of power and representation in the archive (see Octalogs, 1988; 
Octalogs, 1997). The archive matters to rhetoricians, in part, because it is a primary source for what 
Jordynn Jack and Jessica Enoch (2011) called a “revised and expanded rhetorical tradition” that embraces 
a broad range of rhetorical strategies from groups with a wide range of experiences and values (p. 519). 
As a rhetoric and writing studies professor and students using archives in their research and writing, we 
thus came to archives to explore the stories they tell and the traditions they represent. In the process, 
we also confronted silences, gaps and omissions that invited us to interrogate—as the epigraph here 
suggests—what “basis for and validation” of marginalized bodies and stories our archives provide for 
our students as members of their institution (Schwartz & Cook, 2002). We asked: Do our institutions’ 
archival acquisition policies and disciplinary practices foster a sense of inclusivity and solidarity with 
marginalized groups, and if not, how might they?
OUR CASE STUDY: SANTA CLARA UNIVERSITY
This question arose from Beverlyn and Bella’s experience as first-year writing students who went into 
our university archives looking for records of the Native Americans on whose land our school rests. 
Santa Clara University, established in 1851, is historically significant as the oldest operating institution 
of higher education in California. Even more historical, it is home to the Santa Clara Mission, one of 
twenty-one Franciscan missions established by Father Junipero Serra across the state of California in 
1770s. The Mission is the centerpiece of the campus, featured prominently on publicity materials and 
in the school’s logo. But the school’s mission history implicates it also in a history of settler colonialism 
that is remembered by Indigenous communities and richly documented by anthropologists, but is less 
present in the public narratives of the university itself.
The Native tribe that lived on the campus’s present location is the Ohlone. According to anthropolo-
gist Russell Skowronek (1998), there were “about ten thousand Ohlone living along California’s central 
coast in some fifty separate and politically autonomous units” at the time the mission was established 
(p. 680). The Mission itself “was home to more than 1,300 indigenous neophytes—as baptized native 
people were called—during most of its peak years (ca. mid-1790s–1820s).” (Panich, 2015, p. 112). Like 
other tribes, the Ohlone have their own social, economic, religious, political, and ceremonial practices. 
But following the establishment of the Santa Clara Mission in 1777, “the drastic influx of foreigners, 
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combined with the pressures of forced missionization and disease, resulted in abrupt modifications of 
native traditional cultures” (Allen & Blount, 2009, p. 25). This does not mean that the indigenous cultures 
and peoples were eradicated. Instead, records document the “survival of traditional Ohlone ideology 
in the mission setting” throughout more than 60 years of missionary effort (Skowronek, 1998, p. 684; 
Panich, 2015). This included traditional burial practices and traditional housing structures, among other 
cultural practices (Allen & Blount, 2009; Hylkema, 2009; Panich, 2015). But conversion and the domi-
nance of mission culture certainly changed life and culture for the Ohlone on this land. In the end, the:
documentary research has shown that, for all of the ‘good’ intentions of the Franciscans, the formation 
of the congregation and subsequent life in the missions was all too often brutally harsh and radically 
shortened the life of the neophytes. (Skowronek, 1998, p. 683)
The complex history of colonialism, and the presence and persistence of Native American experi-
ences on this land, is not captured in the public image of Santa Clara University and its Mission. And 
Beverlyn and Bella were disappointed to find few significant records of this aspect of our history in the 
archives either. What records that do exist are from the perspective of the missionaries and laced with 
racist and imperialist ideologies. The most common images of the Mission period perpetuate this skewed 
frame of vision too, showing the Mission church and quadrangle complex but not the Native residences 
that surrounded them, thus perpetuating the image of complete Native conversion and marginalization 
(Allen & Blount, 2009, p. 26).
The students experienced this lack of archival records as a rejection of the significance of these stories 
to our university. This was, of course, not the intent of our institution or the archivists with whom we 
worked closely. But, at the same time, the students were not wrong to feel what they did. Instead, their 
experience of marginalization and dissonance was informed by both the historical acquisition policies of 
our archives and, more broadly, the policies and practices around disciplinarity and compartmentaliza-
tion that separate the official archives of the university library from, say, archeological collections and 
broader historical repositories, cordoning off the institution’s story from both the natural and cultural 
histories with which it has engaged. Moreover, the professor, Amy, was not at first able to think of a 
way through this challenge to meet the needs of the students involved. Disciplined in her field’s ways of 
knowing and researching, she needed her students to prompt the interdisciplinary insights about how to 
research and represent marginalized groups and experiences in and out of the archives.
Thus, we use this experience and our own institution as a case study to consider how to create poli-
cies and practices that do not perpetuate and contribute to the silences and injustices often reflected in 
university archives. Through our close collaboration as students and faculty, we have developed several 
avenues of action that institutions and institutional agents can take to redress issues of marginalization 
and exclusion when working with undergraduates in the archives.
The discussion begins here with an account of the students’ and professor’s experience working to-
gether in the archives. The students’ experience provides crucial insights into the “hidden curriculum” 
of injustice and inequity that was activated in this moment, while the professor’s experience—particu-
larly her initial struggle to see a way past the lack of archival evidence to help her students pursue their 
research questions—provides insight into the ways institutional policies and the academic cultures they 
support contribute to the perpetuation of inequity and marginalization. The chapter closes by forwarding 
recommendations for policy and practice that reflect the theoretical insights gleaned from this research 
and experience.
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UNDERGRADUATES IN THE ARCHIVES
As an archival researcher inspired by the growing body of research on teaching writing in the archives, 
Amy took the students in her Critical Thinking and Writing course—a required first year writing course—
to our university’s Archives and Special Collections department to conduct research into the history of 
their institution. The course was themed around experiences of college life, and the excursion was part 
of an inquiry-generating assignment, inviting students to explore the historical materials available there 
in order to develop an authentic curiosity and question to guide their research throughout the quarter. 
From there, students’ research processes branched out most often into contemporary issues or questions 
relating to higher education, and students were able to use archival materials as what Joseph Bizup 
(2008) called “exhibit” sources, evidencing, exemplifying and grounding their theoretical discussions.
As an archival researcher who studies the rhetorical histories of schools and colleges, Amy had antici-
pated the students examining old yearbooks and course catalogues that represent student life in the past. 
She had anticipated them looking at old maps and photographs to see how the campus and surrounding 
city had changed. She had envisioned them studying administrative records, pamphlets, and ephemera 
from student clubs and activities, and newspapers and manuscript records discussing major events and 
controversies on and off campus. This is the research she does, and she has enjoyed inviting classes of 
her first year students into this work.
On the day of this archival session, the archivists laid out a wide range of historical texts and artifacts 
representing the rich history of the oldest institution of higher learning in our state, and the students 
immersed themselves in this history for the day. Students researched a range of topics, from the history 
of scholarships to student protest activities, and from the evolution of science course offerings to the 
transformation of campus buildings. But in the face of this long and robust historical record dating back 
to the Franciscans, to the earliest days of California’s statehood and even before, two students noticed 
a gap: where were the Native American peoples? Where were the historical traces of the people who 
predated the story of this Mission and college, on whose land the library itself was built?
Beverlyn and Bella were disappointed to find that there was not a good answer to their question to 
be found in those archives. While there was some mention of “Indios” in an early baptismal record and 
other small traces, it seemed the Native people largely were not a part of the institution’s sense of iden-
tity and history, as represented in the archive. Of course, the institution’s records are shaped by years of 
acquisitions policies that reflect the priorities of prior administrations and cultures. But the omissions 
are not inconsequential either. Archives reflect and reinscribe power. And, while these students were 
not Native American themselves, the absence of Native American culture in the archives made them 
question the university’s values and the place of their own identities and experiences in their university’s 
self-conception and sense of tradition.
The students immediately saw the lack of representation of Native Americans as reflective of larger 
issues of diversity and inclusion important to them. For Beverlyn, the conversations about Native Ameri-
cans, which had been initiated in her grade school curriculum, had itself resurfaced when she joined an 
activist and intersectional club on campus called Together for Ladies of Color. Dialogue was generated 
there about the rape of Native women and the genocide of the Ohlone people. This was the first time 
she remembered hearing of the Ohlone people and the first time she heard the word “genocide” used to 
accompany conversations about Native Americans. She was troubled by the fact that she was hearing 
about this topic only from fellow students and not through her academics. She was intellectually and 
ethically motivated to learn more.
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But the students perceived that their experience in the archive and attempts to increase their knowledge 
on Indigenous groups were limited and halted by the lack of materials available in the archive. They 
were not able to pursue a topic that they were passionate about, nor were they able to develop a sense of 
solidarity with a community for which they cared. They felt shut down, and closed out.
Beverlyn and Bella’s frustration with their own situation turned into sympathy and compassion as 
they imagined themselves in the shoes of a Native student. How does it feel to not see your ancestors or 
people like you represented? By noticing the lack of representation of Native Americans, they became 
more aware of the lack of representation for other minority groups and subgroups as well, such as trans 
women of color and people of color with mental illnesses. Who else’s histories have been erased? Who is 
not represented in our archives? These questions have particular stakes for Native students, first genera-
tion students, and others at risk of feeling underrepresented on our campuses today. They are important, 
deeply ethical and political questions.
Meanwhile, Amy did not have much in the way of an answer either. Still new to the area, she did 
not know what other resources were available for pursuing this question, either at our own university 
or in the community. She invited the students to explore the absence of Native American documents 
and experiences in the archives as a topic, but that idea fell somewhat flat. The students had already 
learned, in that moment, what place Native American lives had in their school’s conception of its own 
history. Beverlyn went on to research and write about the experiences of women students in the business 
school, and Bella went on to research the university’s Multicultural Center. In this way, they were both 
able to pursue their commitments to issues of diversity and inclusion in their research. Nonetheless, we 
were left with a sense of a missed opportunity for building solidarity and truly expanding our sense of 
history and representation. A sense of support and value in pursuing the work of justice and inclusivity 
is important for students developing conceptions of themselves in relation to various communities and 
publics, historical and contemporary, and this moment powerfully revealed how that support and value 
was not there for all members of our class and community.
Although the archive and their engagements with it during this course seemed to lead to a dead-end, 
it also opened up opportunities for Beverlyn and Bella to look beyond the more limited confines of the 
archive itself and beyond the confines of the course. Thus, we worked together after the course ended 
to pursue their question of Native American representation, and through these conversations we began 
to discern connections between their experience in the archives and other issues of representation in 
popular culture, like the movement to change the Washington Redskins’ logo because of concerns of 
ethnic stereotyping. Beverlyn and Bella sought out research about Native peoples from elsewhere on our 
campus, such as the work of an anthropology faculty on Native Americans during the Mission period 
of university. And they began to think about how they and others in the greater university community 
could help and support the Native community in the present day.
As Amy listened to the questions and the scholarly and ethical impulses of these students, she rethought 
her conception of these questions as well, and the boundaries and borders around her own methods and 
methodologies. Together, then, we began to conceptualize ways forward to address the issue of represen-
tation for ourselves as a professor and students dedicated to extending learning opportunities, increasing 
representation, and building solidarity between students and marginalized groups. In the recommendations 
that follow, the discussion focuses specifically on issues of Native American representation. This is our 
attempt to redress the concerns the students felt that first day working in their archives, and it represents 
a particularly important area of inquiry for many of our campuses. At the same time, this conversation 
is a launching pad for considering broader issues of diversity and inclusivity in our institutional archives 
as we continue to invite our undergraduates to conduct research there.
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SOLUTIONS AND RECOMMENDATIONS: INCLUSIVITY 
IN AND BEYOND THE ARCHIVE
In relating this account, we hope to remind educators of the messages our students receive from our 
institutional practices--which are crucially important regardless of the messages we intend to convey. 
This insight has implications for writing instructors and other faculty considering engaging their under-
graduates in archival research. How can we move forward as institutions and individual faculty members 
to support transformative, ethical student research on (and about) our campuses when working with 
our own limited archives? It also has implications for the commemorative history and public memory 
projects we engage as institutions writ large. In what follows, we have synthesized some of the wisdom 
we have gleaned from our experience and research and offer a series of recommendations that might 
improve the experience of others engaging similar work in the future. We believe these steps are pos-
sible and practical for transforming our undergraduates’ experiences with underrepresented stories in 
the archives—stories which may well be their own.
Archival Holdings
In the first place—and most obviously, perhaps—archivists can transform the archival holdings by 
implementing acquisition policies that prioritize marginalized groups and experiences, working to 
“decolonize the archive” by interrogating “the imperialist structures informing them” (Cushman, 2013, 
p. 119). This involves a reconsideration of what the holdings are (or should be) as well as how those 
holdings are catalogued or represented in either digital or physical platforms. These choices of selec-
tion, ordering, and presenting documents and artifacts are powerfully rhetorical, shaping users’ sense of 
narrative, history, and even time itself (Smithers, 2014, p. 6). Indeed, archivists increasingly recognize 
that they “have played central roles in promoting particular historical narratives and sustaining dominant 
power structures,” and increasingly challenge the myth of neutrality previously perpetuated in the field 
(Gilliland, 2011, p. 195). In response, archivists have turned to the notion of “archival activism,” which 
foregrounds the work of public and community history and invites professional archivists to actively 
seek collaboration with these projects and groups (Flinn, 2011; Vukliš & Gilliland, 2016). This archival 
activism might take at least two forms: 1) collecting the artifacts of diverse cultures and groups to be 
held within the archive, and; 2) recognizing the location of community-based archives, bringing vis-
ibility and support to those collections, while retaining them in the hands of the community. The latter 
approach acknowledges that expanding our institutions’ archival holdings is not always possible or even 
desirable in relation to Native and Indigenous artifacts and documents.
The fact is that even with archival activism at hand, the politics of archiving and collecting Native 
American artifacts and documents are particularly complex and fraught.1 In addition to the challenges 
posed to traditional archiving practices by cultures that rely less on written texts, a major issue is that 
Native American and Indigenous artifacts belong with the communities that created and may continue 
to use them. Thus, as we try—good naturedly as we may—to increase representation in the archive, we 
must consider the implications of dominant (and dominating) institutions like our universities having 
possession of those artifacts versus the descendants and communities possessing them. The First Archi-
vists Circle’s (2007) Protocols for Native American Archival Materials emphasizes the rights of Native 
American communities over their materials in this way, foregrounding the need for respect and trust 
between Native American communities and non-Native American archives in developing relationships 
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and agreements about accessibility. They reiterate the importance of consultation with and concurrence 
of Tribal communities in decisions and policies, urging archivists and librarians to consider Native 
American perspectives on professional policy and practice issues. Such partnerships acknowledge that 
the work of cultural domination is not only in our past, but is reinscribed in our current practices, high-
lighting records and archives not only as “contested sites of power,” but also as “dynamic technologies 
of rule which actually create the histories and social realities they ostensibly only describe” (Schwartz 
& Cook, 2002, p. 7).
By taking a stance of “archival activism”, we can work towards what Ellen Cushman (2013) called 
a “decolonial archive.” This operates “through the co-construction of knowledge based on interactions 
between storytellers and listeners that counter the imperial archive’s insistence on expert codification 
of knowledge” and “through linguistic and cultural perseverance rather than the imperialist agenda of 
preservation of cultural tradition as hermetically sealed, contained, and unchanging” (Cushman, 2013, p. 
116-117). As Cushman (2013) further explained, “Continuing coexistence with peoples, in and through 
interactions that are rooted in place, seems a promising way to allow for an enunciation of knowledge 
that decolonizes the archive” (p. 130). In these ways, we can create history as living memory.
Dialoging With Communities
Generating such dialogue and involving Indigenous communities in these conversations is an important 
first step towards bettering our community and showing solidarity towards Native Americans and others 
who are underrepresented in our institutions. And this historical and archival impulse does not need to 
be contained by the archives either.
Recognizing that our past methods of archiving have not shown strong support for underrepresented 
groups, the students decided that moving forward we have an opportunity to be more inclusive, so they 
determined that they wanted also to connect to living stories of Indigenous and Native American expe-
riences in order to not replicate the silencing or further colonization of them. While the Ohlone of our 
own campus’s history may not be federally recognized as an extant tribe today, who are the descendants 
whose histories we are not too late to not only preserve but also to actively engage through our research 
practices? In this spirit, the students sought to connect with the Native American Coalition for Change 
(NACC) on our own campus. Though the club members themselves may not have all the answers, the 
students identified them as a good resource for identifying who to contact and how to best handle the 
ongoing conversation regarding the uniqueness of their community.
The students were also interested in conducting focus groups to invite people of Native American 
descent to discuss various ways in which they want to be represented. These focus groups would also 
portray to students that their institution in fact does care about authentically creating a diverse realm 
of knowledge for future generations to look through. It is a given that the future student population at 
the university will grow more diverse in thoughts, ideas, race, gender, sexuality, and much more. This 
is a call to create the foundation that welcomes diversity amongst our archives, and it happens through 
dialogue between and among our students from their full range of diverse subjectivities. Together, these 
students can constitute their own communities within and beyond the university and consider how to 
record and preserve a sense of history in their own image.
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Creating Structures for Visibility
The institution—faculty, staff and administrators—plays a key role in creating structures to support this 
work. Indeed, a major deterrent to the students’ attempts to listen to Native American experiences on our 
campus was the lack of Native American visibility not only in the archives but also across our campus 
space. The sense that Indigenous stories were silenced and not valued was produced by the geography 
of the campus itself, and the ways we (do not) mark our diverse and complicated histories for those who 
pass through that space. Thus, commemorative installations or plaques are one way to recognize the 
Native American lives and traditions that continue to shape our campus. Commemorative efforts such 
as the Georgetown Memory Project have paved the way for other universities in telling their own pain-
ful and complicated institutional histories and increasing the visibility of the full range of experiences 
that constitute our campus histories. According to James E. Young (1993) and other public memory 
scholars, monuments and other commemorative opportunities contribute to a shared sense of identity 
for groups. In this way, commemorative events and installations on our own campuses can contribute to 
a shared identity for our campuses that is more inclusive, inviting groups to share their memories and 
their meanings for the past together.
This visibility might also be accomplished through more robust intra-institutional partnerships between 
our archives and other institutional repositories—such as archeology collections that may be housed 
and operated separately—and between the various departments invested in using these materials. Only 
through their experience writing this draft did we come to fully realize the robust resources for studying 
Native American lives available on our campus, particularly through our archaeology department. Those 
who have been at our institution for a long time may fail to regard the powerful silo effect of academic 
institutions that is often experienced by students and early career faculty alike, and the ways it forecloses 
avenues of research and discovery.
That silo effect is material and embodied, reflected in the organization of labor and bodies into separate 
buildings, and it is also intellectual, manifested in methodological norms that “discipline” our research 
and teaching. While faculty are certainly responsible for transmitting their own disciplinary ways of 
knowing, extracurricular approaches and questions need a place in our liberal arts courses as well. By 
expanding our methodological purviews and partnering with faculty from across disciplines, we can better 
support our students in developing diverse, inclusive conceptions of their campus traditions and values.
The professor has taken these lessons into her own curricular planning by offering an archival research 
course that begins first in our archeology department, grounded in artifacts rather than documents. Though 
the class is not focused on Native American experiences, the hope is that locating the course physically 
in this other space before moving to the archive will open up the range of questions and avenues for 
research that students can pursue, drawing on the variety of institutional and disciplinary resources and 
research traditions to pursue their questions of history, identity, representation and justice.
Seeing Absence
At the least, faculty can (and must) attend to the silences in our archives and other spaces of public 
memory or identity construction on our campuses, and use them as an opportunity to theorize—with our 
students—how institutions continue to prioritize certain populations and experiences, and to overlook 
(or suppress) others. The lack of representation in our archives is a phenomenon that we can purpose-
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fully highlight and attend to as part of the learning that students do there, dwelling in the dissonances 
between what the university may profess to value and what its records suggest it has valued enough to 
preserve and promote. Thus, faculty can invite and equip students to not only use but also to critique 
their archives—to recognize and grapple with their partiality, positionality, and politics—and to reach 
beyond the confines of our courses and disciplines to find ways of addressing the limitations of these 
archives in ways that are meaningful to them.
FUTURE RESEARCH DIRECTIONS
Scholars have suggested that we are currently in a “memory boom,” when people in and out of the uni-
versity are acutely interested in the past (Winter, 2006). In turn, scholars across disciplines have shown a 
strong interest in using, critiquing, and even composing archives in the undergraduate classroom, working 
not only with physical but also with digital archives and collections. What the archivists and memory 
scholars cited here would have us remember in the midst of this interest is that memory and history are 
constructed by those here in the present. Thus, in constituting and using archives, memorials and other 
historical materials, we can work to construct this history and memory to more just and inclusive ends. 
Future research should more closely study the archival holdings of our universities and the affective 
and intellectual responses of diverse students to working with those materials to better understand the 
pedagogies and practices that foster critical, engaged research into our past for a more diverse, equitable, 
and inclusive future.
CONCLUSION
Overall, the experience of thinking about this paper together has raised new horizons and possibilities for 
undergraduate archival and historical research as we have understood it, embracing a sense of solidarity, 
of interdisciplinarity, of living memory and respect, and of history in the present that our institutions 
would benefit from further exploring. What if we were to work with both past and present accounts, oral 
history and archival documentation, as well as across disciplines, with both archives and artifacts? What 
kinds of understandings, engagements, representations, and solidarities might that approach enable?
While it is true that universities preserve and shape their histories through their institutional archives, 
the archive can also be a site where students are invited to help compose the history of the institution 
of which they are a part—to intervene in it, to extend it, to push it beyond the confines of documentary 
history and archival tradition, and to shape it towards more just ends. Through our ever-diversifying and 
ethical archival practices, we can constitute a sense of community and shared history for our students 
and our communities, fostering solidarity both within and beyond the archives.
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KEY TERMS AND DEFINITIONS
Archival Activism: An archival practice that actively seeks to redress inequity in the archives.
Archive: A repository of documents and other materials held by the universities, governments, and 
other institutions and organizations for the purpose of preservation and future use.
Hegemony: Power or control, particularly cultural or political in nature.
Marginalization: A lack of representation or value; to push to margins rather than the center.
Pedagogy: A theorized teaching practice.
Public Memory: A historical remembrance reflective of values and priorities of groups in the present.
Solidarity: A posture towards difference that recognizes differentials in power and privilege.
ENDNOTE
1  Anthropologists have theorized and recommended best practices for preserving artifacts (Milun, 
2001), sacred lands (Flynn and Ladermann, 1994), and even the circulation/articulation of identity 
in relation to native peoples (Smithers, 2014).
